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Planning, Preparation, and Professionalism 

 

The following is a summary of the conversation about planning, preparation, and professionalism between 

Mr. Andrew Giacomini and myself.  

 

Topic 1: Do What is Asked of You 

One of the first rules of professionalism that Giacomini wanted to highlight was to make sure 

teachers (or any protentional for that matter) is that they are doing what is asked of them. If a department 

chair or other administrator requests that you submit lesson plans by 12:00 PM on Mondays, make sure you 

submit them by 12:00 PM on Mondays. While things happen that get in the way of this, and you may miss 

a deadline here or there, establishing yourself as a person who can be good leader puts you in a position to 

also be a good leader. You create a reputation for yourself as someone that contributes to the group and is 

reliable.  

There may be times that you question whether or not what you are doing is the optimal to be doing 

things, does it create the best result, or is there a different priority that should be considered. This is not 

only acceptable but encouraged. It shows that you are also a critical thinker. You should present ALL of 

your ideas to those that might benefit from hearing them. However, you should then respect the decision of 

the person whom should be leading you. Bad ideas and processes tent to not last long, and so you should 

give it a chance to at least learn more about what is not working and why.  

 

Topic 2: Be Prepared and Anticipate Everything 

The second point that Giacomini shared is that teachers must train themselves to anticipate as much 

as you can. This included when planning lessons and curriculum. Perhaps you include an extra practice 

problem or two. Perhaps you even have the next day ready to go in the event that you have remaining time 
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at the end of the lesson. But this also includes things like asking students questions, setting test questions, 

or saying yes to student using the restroom. Does the question helping to teach something, or is it filler? 

Does the test question evaluate what they were taught? Does letting the student go to the restroom at this 

exact moment mean they will miss something crucial that you are about to cover? While a hard and 

cognitively demanding skill to master, the more that can be anticipated (and checked against your 

accumulated experience/wisdom) the more your teaching ability will improve.  

 

Topic 3: Finding Your “Line” 

Many teachers have their own “line” they draw when talking with students. This will look different 

depending on the age and maturity of the student, as well as the environment in which the teacher wants to 

set. Some teachers need to set clear boundaries between school and their personal lives to keep the students 

focused on learning. Others (myself and Giacomini included) feel that students should understand that, just 

because teachers are at the front of the room presenting all the information, doesn’t mean that teachers 

aren’t people too. There are the obviously inappropriate personal questions. I would wonder about a 

distinction though. Is a question completely inappropriate, or is it just not an appropriate time for that 

question? I would gladly talk to a student about my weekend or even about marriage status or relationship 

with my parents, provided that it at the end of a lesson, or even before or after school. For me, it is more 

about the timing of the question, and not the content of the question. I feel that it is important to teach 

emotional intelligence just as we are teaching the content.  

 

Lesson Observation & Reflection 
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Lesson Overview 

This lesson, delivered on 10/8/2019, focused on creating both a vocabulary and mathematical 

definition of acceleration. The lesson began with a warm-up question that asked student to create their own 

definition for acceleration. The class was prompted for their definition, until a group/class definition was 

created [the rate change of an objects velocity with respect to time]. Giacomini then started a period of 

direct instruction in which he derived a mathematical definition of acceleration [� =
∆�

∆�
]. Giacomini also 

confirmed this definition using unit analysis to define the SI unit for acceleration [
�

	

]. Giacomini then 

transitioned into small group work to give students the opportunity to use the mathematical definition of 

acceleration to solve pre-kinematic word problems.   

 

Domain 1 Reflection 

I rated Giacomini as mostly 2s for Domain 1 - Planning and Preparation. He is incredibly knowledge 

about the content, is able to communicate the content to the students, and knows how to use resources at 

Central to best demonstrate physical phenomenon when appropriate. He has developed his assessments 

over his 10+ years of teaching and is able to present content in a coherent order.  

 The only sub-domain I scored him a 1 in was 1c – Setting Instructional Outcomes. While I am sure 

his outcomes are well thought out, they are not always conveyed to the students on a day-to-day basis. I too 

struggle with this. I like to not include objectives/goals in the event that I do not get to all of the content for 

that day, or in case I want to alter my “script” mid-lesson. However, not communicating this to the students 

is important according to Danielson.  

 

Domain 2 Reflection 

I rated Giacomini as mostly 2s for Domain 2 – Classroom Environment. He as an extraordinary 

classroom presence. He respects each and every one of his students, and they respect him in return. He 
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makes it a point of personal pride that he leaned everyone’s names within two days. He speaks multiple 

languages (though I am not sure how fluently) and makes it a point to learn and mention holidays in class 

that he does not personally celebrate. Most students are on task for most of the period. He checks in with 

quite students during individual or group work in order to make sure he is talking to every student. He has 

faith in all students, even students that consistently don’t do homework assignments or score low on tests. 

The only sub-domain that I rated him a 1 in was 1c - Managing Classroom Procedures. This is 

because he sometimes falls into the trap of students asking irrelevant or off-topic questions in order to 

wasted time. During this lesson, as student asked about the nature of time. He ended up using about 10 min 

to answer their question and some follow up questions. While this was certainly physics related, and 

arguably important for them to learn eventually, this was not the goal of that day’s lesson. Perhaps a more 

codified routine as to when it is appropriate to ask questions and what it means for a question to be 

appropriate might be beneficial. Though, I too must work on this skill.  

 

Domain 3 Reflection 

I rated Giacomini as mostly 2s for Domain 3 – Instructional Delivery. Giacomini has clear 

expectations for when students are supposed to be taking notes and when students are supposed to be 

working in groups or pairs. He also circulates during group work to help answer questions and keep students 

on task. He Explains the content thoroughly and succinctly. He is always prepared to make accommodations 

to student that require them. He gives thorough written and spoken directions for hands-on labs. In his other 

senior-level physics class, most of the curriculum for the class is based off of students’ interest, as they fill 

out a form so he can see what they are interested in learning about. He adjusts his pace to match the pace 

of the majority of the students, as well as knows when to review material if students seem lost or confused.  

The only sub-domain that I rated him a 1 in was 2d-Using Assessments in Instruction. Giacomini 

does use student responses from questions as well as written work to practice problems to adjust his delivery 
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of the lesson. However, I would not call this type of checking for understanding to be the best type of 

assessment. It does not allow him to dive deep into why students constantly get things wrong. It also does 

not allow for any long-term comparison to be made. He could possibly incorporate exit tickets that he 

collects, or a “clicker” system where students can text in their answer. This might allow him to track 

individual student day-to-day progress rather then the class section as a whole. These types of tools can be 

incorporated into his already proficient use of the smart board.  

 

Domain 4 Reflection 

I rated Giacomini as mostly 2s for Domain 4 – Professional Responsibilities. Giacomini is always 

timely with his submissions to the department head. He also is prompt at grading tests and labs, considering 

he has upwards of 130 to grade. He is participating in the science department peer mentoring program (new 

this year) and is receptive to my feedback whenever I have questions or concerns. He is currently organizing 

a field trip and is keeping track of permission slips and receipt of payment. He is more than willing to set 

up time with parents that have concerns about their student progress. He has even applied for an been 

accepted additional administrative responsibility in terms of being the assistant roster chair and helps to 

manage the schedule of all 2,400 central students.  

The only sub-domain that I rated him a 4 in was 3d. Giacomini has constantly going out of his way 

to organize afterschool team building activities for the science department as well as the other faculty and 

administrators. This past week Giacomini, myself, and 7 other Central teaches, all participated in an escape 

room at a nearby mall.  

 

Proposed Lesson Modifications 

The following are some proposed lesson modification that I would consider given the freedom to 

design and deliver the lesson from scratch.  
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Modification 1: Number of Practice Problems 

I would increase the number of practice problems that were incorporated into the prepared slide 

deck. Some student had already finished the practice problem while others were continuing to work. Perhaps 

there could be two or more questions per slide to give students more work to complete if they finish before 

their classmates. This also allows for more practice problems if the entire class is moving faster than planned. 

It also makes sure that practice questions (type, number of parts, level of difficulty) builds up to the 

questions that the students are evaluated with. Having practiced similar type of problems will  I am confident 

that he would be prepared to create more practice problems on the spot if he felt it was necessary, but my 

own style and processes of thinking would biter serve the students to have these problems prepared ahead 

of time.  

 

Modification 2: Formatting of PowerPoint Slides (Equations) 

Giacomini’s PowerPoint slides are relatively simple. I have already spent a moderate amount of 

time making my standard slides template. This way they are all consistent between each other, so the 

students know what to expect and have constancy between them.  

Some would argue that less is more when it comes to presentations. I would generally agree. 

However, Giacomini also does not take advantage of built in function to PowerPoint that I feel enhance the 

presentation. One example of this would be using animations to bring in new content or remove old content 

from the screen. I used transition last week to great effect (at least in my opinion) to show a data table and 

a blank graph. As I gave the instructions for the correct procedure, I would then have the graph “create 

itself”. This can drastically reduce the number of transposition errors from me trying to mental math. While 

I have been clear with the student from the beginning that I do make lots of simple mistakes because of my 

ADD, I still worry that these mastered makes it appear as though I have not mastered the content.  
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Modification 3: Curriculum Sequencing 

Given the opportunity to change the curriculum sequencing, I would change where this acceleration 

lesson was placed. The way it currently runs is velocity is defined and practiced, graphing is reviewed and 

practiced, student take an exam, then acceleration is introduced and is followed by additional graphing. I 

would resequence the order to go right from velocity to acceleration, and then cover all the different types 

of graphing at the same time. I feel hat this would allow student to have a smoother transition into kinematics 

(that we are currently working on). 
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Drexel University Student Teaching Observation Rubric 

 

Domain 1: Planning and Preparation 

Components Unsatisfactory 0 Developing 1-2 Proficient 3-4 Distinguished 5 

Demonstratin

g knowledge 

of content 

and pedagogy 

Planning and instruction 
reflect 
-content errors 
-lack of knowledge of 
prerequisite relationships 
-lack of knowledge of 
instructional strategies 

Planning and instruction 
reflect awareness of 
-content 
-prerequisite 
relationships 
-instructional strategies 

Planning and instruction 
reflect solid knowledge of 
-content 
-prerequisite relationships 
-instructional strategies that 
can be used to enhance 
teaching/learning 

Planning and instruction represent 
that the teacher: 
-Has a deep understanding of the 
content and prerequisite relationships 
among content and skills 
-Anticipates student 
misunderstanding and its causes 
-Plans and practice reflect various 
instructional strategies based on 

Demonstratin

g knowledge 

of students 

Teacher demonstrates 
little or no knowledge of 
-student development 
-learning process 
-student interests and 
needs 
-special needs 
-cultural backgrounds 
-student skills, 
knowledge, and 
proficiencies, 

Planning and instruction 
represent that the 
teacher has some 
general knowledge of the 
following and applies the 
knowledge to the class 
as a whole: 
-student development 
-learning process 
-student interests and 
needs 
-special needs 
-cultural backgrounds 
-student skills, 
knowledge, and 
proficiencies 

Planning and instruction 
represent that the teacher 
has knowledge of the 
following and uses it to plan 
instruction for groups of 
students: 
-student development 
-learning process 
-student interests and needs 
-special needs 
-cultural backgrounds 
-student skills, knowledge, 
and proficiencies 

Planning and instruction represent 
that the teacher has knowledge of the 
following and uses it to plan 
instruction for individual students: 
-student development 
-learning process 
-student interests and needs 
-special needs 
-cultural backgrounds 
-student skills, knowledge, and 
proficiencies 

 Setting 

instructional 

outcomes 

Instructional outcomes 
are 
-not appropriate for 
content and/or students 
-low level 
-stated as activities 
-not applicable to 
appropriate assessments 

Instructional outcomes 
are 
-appropriate for some 
students 
-listed as activities and 
goals 
-allow for some type of 
assessments 
-not adapted for student 
need 

Instructional outcomes are 
-clear, measurable, aligned 
with instruction and 
assessment 
-reflect high-level learning 
and standards 
-appropriate for most 
students 
-reflect different types of 
learning 
-opportunities for 

Instructional outcomes are 
-clear, measurable, aligned with 
instruction and assessment 
-challenge students to think on a 
higher level 
-meet the needs of all learners 
-differentiated for various student 
interests and needs 

Demonstratin

g knowledge 

of resources 

No knowledge of or use 
of resources to enhance 
-instruction 
-professional  
development 
-student need 

Teacher shows some 
familiarity with resources 
available; however, does 
not seek to use them to 
improve 
-instruction 
-professional 
development 
-student need 

Teacher knows resources 
available and uses them 
-for professional 
development 
-to improve instruction based 
on student need 

Teacher demonstrates knowledge of 
available resources and 
-uses them to enhance instruction 
-resources are aligned with learning 
outcomes 
-seeks out other new resources 
-uses resources to promote 
independent learning 
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Domain 2: The Classroom Environment 

Designing 

coherent 

instruction 

Instruction 
-is not aligned with 
instructional outcomes 
-does not follow 
organized structure 
-is not suitable for all 
students 

Designs instruction that 
-is partially aligned with 
instructional outcomes 
-may engage few 
students in higher level 
learning 

Designs instruction that 
-is aligned with instructional 
outcomes 
-uses a clear and sequenced 
lesson 
-engages students in higher 
level learning appropriate 
grouping, 
-uses appropriate 
instructional materials and 
resources. 

Designs instruction that 
-is aligned with instructional outcomes
-engages all students in higher level 
learning 
-uses a clear and sequenced lesson, 
appropriate grouping, instructional 
materials and resources 
-Evidence of curriculum map which 
shows relationships to prior learning 
-Student led instruction 
-Differentiated where appropriate 

Designing 

student 

assessments 

Assessments 
-are not aligned with 
instructional outcomes 
-do not measure if all 
students will meet 
learning outcomes 
-do not include 
assessment criteria 
-are not used to guide 
instruction 

Designs assessments 
that 
-are partially aligned with 
instructional outcomes 
-will measure if some 
students met learning 
outcomes 
-use only one type of 
assessment 
-criteria is weak or 
unclear 

Designs assessments that 
-measure if all students met 
learning outcomes 
-are aligned with instructional 
outcomes 
-are used to guide instruction 
-include clearly defined 
criteria 
-are varied; uses formal and 
informal assessments 
-include criteria for student 
work 

Designs assessments that 
-measure if all students meet learning 
outcomes 
-are aligned with instructional 
outcomes 
-used to guide instruction 
-include clearly defined criteria 
-are varied; uses formal and informal 
assessments 
-include criteria for student work 
-are differentiated based on student 
interest and/or need 
-Students participate in the 
assessment process 

Components Unsatisfactory 0 Developing 1-2 Proficient 3-4 Distinguished 5 

Creating an 

environment of 

respect and 

rapport 

-Teacher does not initiate or 
promote an atmosphere of 
respect. 
-No strategies are in place to 
promote positive interactions 
or sensitivity to cultures and 
developmental differences. 

-Teacher tries to initiate or 
promote an atmosphere of 
respect. 
-Classroom interactions are 
generally positive; however, 
occasional disrespect may 
exist. 

-Teacher initiates and 
promotes an atmosphere 
of respect. 
-Classroom interactions 
are positive. 
-Students and teacher are 
sensitive to cultures and 
developmental differences. 

-Students and teacher 
promote an atmosphere of 
respect. 
-Students and teacher 
promote positive 
interactions. 
-Students and teacher are 
sensitive to cultures and 
developmental differences. 

Establishing a 

culture for 

learning 

-Classroom culture is 
negative. 
-Low expectations for 
students. 
-Students show little to now 
pride in work. 

Teacher attempts to create 
culture that includes 
-high expectations for most 
students 
-commitment to learning 
-students demonstrate little 
pride in their work 

Teacher creates a 
classroom culture that 
includes 
-high expectations for most 
students 
-commitment to learning 
-students demonstrate 
pride in their work 

-Students and teacher share 
a passion for learning. 
-Teacher promotes 
excitement in learning. 
-High expectations are set 
for learning and 
achievement. 
-Students take pride in their 
work, hold themselves to 
high standards, and initiate 
improvements in their work. 
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Domain 3: Instructional Delivery 

Managing 

classroom 

procedures 

-Most instructional time is 
lost due to unclear and 
inefficient procedures for 
group work, transitions, 
attainment and use of 
materials. 
-Classroom procedures are 
not clear to students. 

-Instructional time is lost due 
to partially effective 
classroom routines and 
procedures for group work, 
transitions, attainment and 
use of materials. 
-Classroom procedures are 
not clear to all students. 

-Little instructional time is 
lost due to classroom 
routines and procedures 
for group work, transitions, 
attainment and use of 
materials. 
-Classroom procedures are 
clear to all students. 

-No instructional time is lost 
due to classroom routines 
and procedures for group 
work, transitions, attainment 
and use of materials. 
-Classroom procedures are 
clear to all students. 
-Students initiate seamless 
use of procedures with no 
loss of instructional time. 

Managing 

student 

behavior 

-No expectations for student 
behavior or expectations are 
not clear. 
-Teacher does not monitor 
student behavior. 
-Teacher responds 
negatively to student 
misbehavior. 

-Expectations for student 
behavior have been 
established; however, their 
implementation is 
inconsistent. 
-The teacher sometimes 
monitors student behavior. 
-Teacher response to student 
behavior is inconsistent. 

-Expectations for student 
behavior are clear and 
implemented successfully. 
-Teacher frequently 
monitors student behavior. 
-Teacher’s response to 
student misbehavior is 
consistent. 

-Expectations for student 
behavior are clear and 
implemented successfully. 
-Teacher uses subtle and 
preventive measures to 
monitor student behavior 
-Teacher’s response to 
student misbehavior is 
respectful of individual 
student needs. 
-Students take ownership 
for and contribute to 
behavior management. 

Organizing 

physical space 

-Classroom is not safe or 
accessible to all students. 
-Physical arrangement is 
ineffective for the use of all 
materials and resources, 
including technology. 

-Classroom is safe and 
accessible to most students. 
-Physical arrangement is 
sometimes ineffective for the 
use of all materials and 
resources, including 
technology.  

-Classroom is organized to 
ensure safety and 
accessibility, including 
those with special needs 
-Physical arrangement is 
appropriate and effective 
for the use of all materials 
and resources, including 
technology. 

-Classroom is organized to 
ensure safety and 
accessibility, including 
those with special needs. 
-Physical arrangement is 
appropriate and effective for 
the use of all materials and 
resources, including 
technology. 
-Students contribute to the 
organization of classroom to 
enhance learning. 

Components Unsatisfactory 0 Developing 1-2 Proficient 3-4 Distinguished 5 

Communicatin

g with students 

 

-Teacher communication is 
unclear or confusing to the 
students. 
-Teacher uses language 
that contains errors or is 
inappropriate to the 
students’ cultures and 
developmental levels. 

Teacher 
-communicates expectations 
for learning 
-communicates directions 
and procedures 
-clarifies explanations of 
content after initial 
confusion. 
-uses language that is 
correct but may not be 
appropriate to students’ 
cultures and developmental 
levels. 

Teacher clearly 
communicates: 
-expectations for learning 
-directions and 
procedures 
-explanations of content 
Communications are 
appropriate to students’ 
cultures developmental 
levels. 

Teacher clearly 
communicates:  
-expectations for learning 
(learning outcomes and 
assessments) 
-directions and procedures 
-accurate explanation of 
content Oral and written 
communication is: 
-clear and expressive 
-appropriate for 
developmental level and 
culture 
-anticipates possible 
student questions 
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Using 

questioning 

and discussion 

techniques 

Questions are 
-low level and inappropriate 
-limited to one student 
participating 
-recitation, not discussion 

Questions 
-are low level 
-promote one student to 
answer at a time 
-allow few opportunities for 
students to discuss, ask 
questions 

Most questions and 
discussions 
-require students to think 
on a higher level 
-promote active 
discussion amongst 
students 
-promote culturally and 
developmentally 
appropriate discussions 

Questions and discussions 
-require students to think on 
a higher level 
-promote active discussion 
amongst students 
-promote culturally and 
developmentally 
appropriate discussions 
and questions 
-promote students to 
develop and ask high level 
questions and ensure that 
all voices are heard 

Engaging 

students in 

learning 

-Few students actively 
thinking and working. 
-Materials are unsuitable. 
-Learning tasks include 
recall or one correct 
response. 
-One type of instructional 
group. 
-Pacing is slow or too fast. 

-Some students actively 
working 
-Learning tasks are a mix of 
thinking and recall. 
-Student engagement is 
passive. 
-Few materials and 
resources require thinking or 
ask students to explain 
thinking. 
The lesson has a 
recognizable structure but 
lacks appropriate pace. 

Most students are 
-engaged in thinking 
about and discussing 
-making contributions to 
learning experiences, 
group work 
-engaged in effectively 
using materials and 
resources 
The lesson’s structure is 
coherent, with 
appropriate pace. 

All students 
-are engaged in higher level 
thinking, discussing and 
explanation of their thinking 
-work to engage each other 
in discussions and learning 
experiences 
-make contributions to 
learning experiences, group 
work 
-are engaged in effectively 
using materials and 
resources 
-have opportunity to reflect 
on their thinking 
Structure and pacing allow 
for student reflection and 
closure. 

Using 

assessment in 

instruction 

-Assessments are not used 
throughout instruction. 
-Student progress is not 
monitored. 
-Students are not provided 
with feedback. 
-Students have no 
knowledge of assessment 
criteria. 

-Assessments are used 
occasionally to monitor 
student progress, provide 
student feedback. 
-Students are aware of 
some assessment criteria. 

-Assessments are used 
regularly throughout 
instruction and provide 
high quality feedback. 
-Students self-assess. 
-Students are fully aware 
of assessment criteria. 

-Assessments are used 
throughout; both informal 
and formal. 
-Assessments measure if 
all students can meet 
learning objectives 
-Both students and 
teachers self-assess and 
monitor progress. 
-Both students and 
teachers provide 
meaningful feedback. 

Demonstrating 

flexibility and 

responsiveness 

Teacher 
-adheres to lesson plan 
-does not adjust to meet 
student needs 
-does not answer student 
questions 

Teacher 
-attempts to modify lesson 
-has limited use of 
instructional strategies 

Teacher 
-promotes successful 
learning of all students 
-monitors and adjusts 
instruction 
-accommodates 
questions, needs, and 
interests of learners 

Teacher 
-monitors and adjusts 
lesson 
-is flexible and responsive 
to students 
-takes opportunities to build 
on and enhance learning 
-uses extensive repertoire 
of instructional strategies 
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Domain 4: Professional Responsibilities 

(***Note that the highlighted items might be difficult to assess during a lesson. These can be 

assessed through conversations with the cooperating teacher, EDUC540 seminar instructor, 

evidence in the Professional Learning Portfolio (PLP), and evidence from lesson to lesson.) 

 

Components Unsatisfactory 0 Developing 1-2 Proficient 3-4 Distinguished 5 

Reflecting on 

teaching 

-Does not mention 
if learning goals are 
met. 
-Does not consider 
feedback from CT, 
US, and/or Seminar 
Instructor. 
-Does not discuss 
performance in 
each of 4 domains. 
-Does not mention 
personal teaching 
goals. 

-Mentions learning 
goals but makes 
inaccurate 
statements as to 
whether or not they 
are met. 
-Mentions feedback 
but does not 
discuss how it was 
used to influence 
instruction. 
-Discusses 
performance in 
each of 4 domains. 
-Lists 1-2 personal 
teaching goals. 

-Mentions learning goals, 
whether they are met, cites 
accurate examples. 
-Mentions feedback and 
discusses how it was used to 
influence instruction. 
-Discusses performance in each 
of 4 domains and cites specific 
examples. 
-Lists 1-2 personal teaching 
goals with reasoning and 
evidence. 

-Mentions learning goals, cites 
accurate examples, and evidence 
showing the degree to which they were 
met. 
-Discusses and reflects on prior 
feedback and how it was used to 
change instruction/student learning 
citing specific examples from the 
lesson. 
-Discusses performance in each of 4 
domains, cites specific examples, and 
includes artifacts. 
-Lists more than 2 personal teaching 
goals with reasoning and evidence. 

Maintaining 

accurate 

records 

Does not maintain 
records of: 
-completion of 
assignments 
-student progress 
-non instructional 
records 

Uses partially 
effective system for 
maintaining records 
of: 
-completion of 
assignments 
-student progress 
-non instructional 
records Some 
inaccuracies occur 
and therefore 
cannot be used to 
inform instruction. 

Maintains accurate records 
throughout lesson 
-completion of assignments 
-student progress 
-non instructional records 
Records are used to inform 
instruction. 

Effectively maintains accurate records 
throughout lesson 
-completion of assignments 
-student progress 
-non instructional records 
Shows evidence of using records to 
adjust instruction. 
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Communicatin

g with families 

-Little or no 
culturally 
appropriate 
communication with 
families. 
-Does not work to 
engage families in 
instructional 
program. 

-Minimal or 
occasional 
culturally sensitive 
communication with 
families. 
-Little attempt to 
engage families in 
instructional 
program. 

-Frequent and effective culturally 
sensitive communication with 
families. 
-Successfully engages families in 
instructional program. 
-Responds to family concerns. 

-Frequent and effective culturally 
sensitive communication with families 
with student input. 
-Successfully engages families in 
instructional program. 
-Responds to family concerns. 

Participating in 

a professional 

community 

-Does not develop 
professional 
relationships. 
-No participation in 
school/district 
meetings, events, 
projects. 

-Forms positive 
professional 
relationships within 
school community. 
-Attends school 
events, meetings 
and participates in 
projects. 

Engages in and contributes to 
-positive professional 
relationships within school 
community 
-school events, meetings and 
projects 

Engages in and contributes to 
-positive professional relationships 
within school community and on social 
media 
-school events, meetings and projects 
-the “larger community” outside the 
class Participates in a culture of 
inquiry. 

Growing and 

developing 

professionally 

-Does not engage 
in professional 
development. 
-Resists feedback. 
-Does not share 
knowledge with 
peers. 

-Engages in few 
professional 
development 
experiences. 
-Reluctantly 
accepts feedback. 
-Makes few 
contributions to the 
profession. 

-Engages in several professional 
development experiences. 
-Welcomes feedback. 
-Participates in and contributes to 
profession. 

-Engages in and seeks out 
professional development 
opportunities both online and face-to- 
face. 
-Welcomes feedback. 
-Participates in and contributes to 
profession. 
-Uses information from professional 
resources to develop lesson/seeks out 
new resources. 

Showing 

professionalism 

-Professional 
interactions are 
dishonest. 
-Teacher shows 
lack of awareness 
of student needs. 
-Teacher’s 
decisions are self-
serving. 
-Teacher does not 
comply with 
school/district 
regulations. 

-Professional 
interactions are 
honest. 
-Teacher shows 
inconsistent 
attempts to serve 
students. 
-Teacher does not 
always comply with 
school/district 
regulations. 

-Teacher displays honesty, 
integrity, and confidentiality. 
-Teacher assures that all 
students are fairly served. 
-Teacher complies with 
school/district regulations. 

Teacher shows leadership in Educ540 
coursework, student teaching, 
correspondence, and decision making 
by 
-displaying honesty, integrity, and 
confidentiality 
-assuring that all students are fairly 
served 
-complying with school/district 
regulations 
Teacher challenges negative 
attitudes/practices in a respectful and 
professional manner. 
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Lesson Plan (Weekly Outline) 

 

 Monday Tuesday Wednesday Thursday Friday 
Topic/Standards 
 
 

Obtaining Information 
from an x vs. t graph 

What We’ve Done 
So Far 

Test on Graphing 
and 1-D Motion  

Acceleration Velocity vs. Time 
graphs 

Objective/s SWBAT… 
 
 
 

Analyze the slope of a 
position vs. time graph 
IOT determine an 
object’s velocity. 

Students identify 
strategies IOT solve each 
problem type on 
tomorrow’s test. 

Demonstrate mastery 
of graphical analysis 
and motion with 
constant velocity.   

Calculate an object’s 
acceleration IOT solve 
1-D motion problems. 

Find the slope of a v 
vs. t graph IOT 
determine an object’s 
constant acceleration. 

Do Now/Warm up  
(No more than 5 minutes) 
 
 

Find the slopes of several 
linear functions and 
include their units.  

Students suggest review 
of the problem types and 
concepts they find most 
challenging. 

Move desks into 
testing position and 
distribute materials. 

Consider the terms 
acceleration and 
deceleration and define 
them in your own words. 

Analyze a graph and 
determine its slope. 

Direct Instruction 
(Presentations, lectures, 
demonstrations, film clips, etc…) 
 
 
 
 

Description of the 
physical significance of 
graphs in this class and 
how slopes and areas 
represent meaningful 
quantities.  

N/A Instructions and 
reminders like “check 
for units” are given 
before students begin. 

Define acceleration as 
the rate of change of 
velocity and show 
students how to 
calculate it.      

PowerPoint 
presentation will 
show that slope of 
velocity vs. time gives 
an object’s instant-
aneous acceleration. 

Guided/Independent  
Practice/Activities/Differentiated 
Instruction 
(Group activities/presentations, think 
pair share, paired activities, KWL, 
independent reading, writing, or 
problem solving, etc…) 

Students will determine 
an object’s instantaneous 
velocity during several 
time intervals based on a 
graph of its motion.  
They will also find total 
displacement using the 
area under a v vs. t curve. 

Students will have the 
opportunity to practice 
multi-phase problems, 
while also reviewing 
the activities we’ve 
done involving slopes 
and areas of graphs.     

Students demonstrate 
what they’ve learned by 
answering differing 
types of questions, 
including making a 
logical argument and 
solving complete 
problems of varying 
difficulty. 

Calculate the average 
acceleration of objects 
that are speeding up 
or slowing down with 
teacher/peer support. 

After another guided 
example, students will 
practice on more 
interesting graphs 
with several different 
accelerations. 

Checkpoints for 
understanding/Ongoing 
Assessment 
(How do you determine that all 
students understand and meet 
objectives?) 

Get student volunteers 
to explain and 
demonstrate their 
solutions to the class. 

I will lead the class in 
a question and answer 
session to go over the 
solutions to the 
problems and check 
for misconceptions. 

The tests will be 
graded and returned 
at a later date to 
provide feedback to 
students. 

Discussion of how we 
know if objects are 
slowing down or 
speeding up.  
(Difference of signs) 

Review of the practice 
activity with students 
leading the class 
through the correct 
solutions. 

Closure 
(Exit ticket, “L” portion of KWL, 
journal, etc…) 
 

Find displacement from 
a trapezoidal graph of 
velocity vs. time.  

Independent work on 
problems similar to 
those found on test. 

Students turn in their 
tests and move desks 
back to original 
positions. 

Find the acceleration 
of a paddleball. 

Find acceleration on a 
linear velocity vs. time 
graph. 

Homework  Online HW Study for the test! Read Ch. 2 Sec. 2 p. 49 #1-5 Complete worksheet 
on graphing/slopes. 


